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Introductory Description of the School  
 

Independent learning is incredibly important in college. Through work such as the senior project, NCCES taught me 

to love to learn about subjects I'm interested in, and how to turn that knowledge into something practical.   

      ~ NCCES Alumnus as reported in the 2010 alumni survey 
 
North Central Charter Essential School is located in a renovated mill building along the Nashua River in 

the Cleghorn neighborhood of Fitchburg.   The 42,000 square feet of leased space at the Massachusetts 

Innovation Center includes an art studio, science lab, library, performing art space, college and career 

resource center, three computer labs, fitness rooms as well as an independent learning area. 

 

The schoolôs founding group, closely associated with the Francis Parker Charter Essential School, desired 

to address a concern that very few students from Fitchburg or Leominster, two racially and economically 

diverse small cities, were attending or applying to Parker.  NCCES founders hoped to provide the same 

type of high quality learning environment to a diverse community of learners.   

 

Chartered by the Commonwealth of Massachusetts in May 2001, the school opened its doors to 235 

students in grades seven to nine in September, 2002.  In the 2010-2011 school year NCCES served an 

average of 350 students in grades seven to twelve from 28 small cities and towns in central 

Massachusetts.  The schoolôs charter was renewed for its second five-year term in 2007.  NCCES 

graduated its sixth full class of graduates bringing the total number of NCCES graduates to 221.   91% of 

this yearôs graduates are headed to college or a post-secondary program; the remaining three students 

have clear plans for the military, or work related training and the work force. 

 

NCCES is a free public school open to all students from all backgrounds.  North Central Charter takes 

advantage of the rare mix of students from urban, suburban, and rural communities and is committed to 

ensuring that all students meet high standards. Students themselves are directly involved in their 

education, setting goals with guidance from teachers and their families and then figuring out how to reach 

those goals.   NCCES is an Essential School, part of a network of more than 1,000 schools around the 

country that personalize the learning environment through small student-teacher ratios and engage 

studentsô minds through project-based learning.  In recent years the school has reinvented itself in 

response to student needs identified through internal and external literacy and math assessments.  Many 

students arrive at the school below grade level in math and literacy, the school personalizes the academic 

program providing additional supports and enrichment opportunities to ensure that all students develop 

the skills needed to be able to think for themselves. 

 

The school is chartered to enroll up to 400 students in grades seven to twelve.  While the school has not 

yet met full charter enrollment, we are currently at full capacity with 350-360 students due to space 

constraints and community demand. More than half of our student population comes from Fitchburg and 

another 16% from Leominster.  90% of our students come from ten school districts. 

 

School District  Percentage of NCCES student body 

Fitchburg 57% 

Leominster 13% 

Gardner 6% 

North Middlesex (Townsend, Ashby, Pepperell) 4% 

Winchendon 4% 

Lunenburg 2% 
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The remainder of the students in the 2010-2011 school year came from a wide area of central 

Massachusetts including: Acton, Ayer, Berlin, Groton, Harvard, Hudson, Lancaster, Orange, Shirley, and 

Sterling. 

 

The 219 applications received for enrollment in the 2010-2011 school year are broken out by town below: 

 

Ashburnham 4 Gardner  9 Lunenburg 5 Stow  1 

Ashby 6 Holden 1 Orange  1 Templeton  1 

Athol  1 Hubbardston  5 Royalston 3 West  / Townsend  9 

Ayer 2 Lancaster 1 Rutland  1 Westminster  3 

Baldwinville 3 Leominster  30 Shirley  2 Winchendon  12 

Fitchburg  114 Littleton  2 Sterling  2 Worcester  1 

 

All students on the waitlist were enrolled by January 2011. 

 
Mission Statement  

 

 

The North Central Charter Essential School is a public 

school where students are known personally, challenged 

intellectually, and expected to participate actively in their 

learning. 

 

Guided by its commitment to diversity and inclusiveness, the 

school seeks to send graduates into the world who THINK 

for themselves, CARE about others, and ACT creatively and 

responsibly.   

Ashburnham-Westminster 2% 

Athol-Royalston 2% 

Quabbin (Hubbardston) 1% 

Narragansett (Baldwinville, Templeton, Phillipston) 1% 
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Letter from the Chair of the Board o f Trustees   
 
July 28, 2011 

 

 

ATTN: Mitchell Chester, Commissioner 

Charter School Office 

Massachusetts Department of Elementary and Secondary Education 

75 Pleasant St 

Malden, MA 02148 

 

Dear Mr. Chester, 

 

On behalf of the Board of Trustees, I am very pleased to present the North Central Charter Essential 

Schoolôs 2010-2011 Annual Report.  This past year has produced a great deal of excitement and progress 

on two critical fronts: academic achievement and the pursuit of a new permanent home for our great 

school. 
 

On the academic front, years of painstaking hard work and dedication to our Charter have produced the 

clear and measurable success evident in this application.  Perhaps the most striking and relevant example is 

the development of our true cohorts, many of whom came to us in the 7
th
 grade with a severe learning gap 

and who now possess the essential English language and Math skills to succeed in future academic and 

professional pursuits. 
 

This progress is more than systemic ï It springs forth from the people who lead us and the culture of 

caring and excellence that drive us.   In that vein, we are truly fortunate to have such dedicated and 

experienced professionals as Stephanie Davolos, our Executive Director and Patricia May, our Principal, 

leading the way.  Under their steady and firm guidance these past few years, NCCES has improved in 

leaps and bounds.   
   
The pursuit of a permanent new home that will provide an ideal environment for continued growth, while 

enabling NCCES to reduce its operating costs and increase its investment in academics has been 

feverishly pursued by the entire NCCES community over the past several years.  To that end, I am thrilled 

to announce that the successful development of a visible, viable, affordable, and accessible new home 

with room to grow and recreational facilities to promote the health and fitness of our students is nearing 

fruition as of this writing.    
 

I am confident that the information contained in the 2010-2011 Annual Report provides incontrovertible 

evidence that NCCES continues to grow and thrive in its continuing mission; to produce successful 

graduates who can think for themselves, care about others and act creatively and responsibly. 

 

Respectfully, 

 

 
Larry Casassa 

Chair ï NCCES Board of Trustees 
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Performance and Plans 

Faithfulness to Charter                         . 

Accountability Plan Objectives and Measures Relating to Faithfulness to Charter 
 

NCCES students are known personally, challenged intellectually, and participate actively in their 

learning. (Common Principles #3, #4 & #5) 
 

Measure of Success Evidence/Data Progress 

a. 100% of NCCES students have 

personal learning plans that include 

goals for personal and intellectual 

growth and are developed and 

signed by students, 

parents/guardians and Advisors 

annually. 

100% of students who were in the 

school in 2009, 2010, and 2011 had 

learning plans for the year. 

Met 

b. 80% of NCCES students and 

parents agree or strongly agree that 

s/he (the student) is known well and 

can thus be academically advised 

well by at least one staff member in 

the school as measured by the 

Annual Climate Survey. 

In 2011, 86% of respondents on Annual 

Climate Survey Agreed (24%) or 

Strongly Agreed (62%) that advisors 

know students well.  (An additional 7% 

Somewhat Agreed.) 

Met 

c. 80% of NCCES students and 

parents agree or strongly agree that 

they believe that their student is 

provided with an appropriate level 

of academic challenge at NCCES as 

measured by the Annual Climate 

Survey. 

In 2011, 91% of respondents on the 

Annual Climate Survey Agreed (48%) 

or Strongly Agreed (43%) their students 

are provided with an appropriate level of 

academic challenge.  (An additional 6% 

Somewhat Agreed.) 

Met 

d. NCCES demonstrates effective 

Essential School practices as 

evidenced by annual reviews by 

outside Critical Fr iends. 

Critical Friends Review the school 

annually. 
Met 

 

NCCES is a diverse and inclusive community where every memberôs voice and perspective is 

valued and respected. (Common Principles #3 & #10) 
 

Measure of Success Evidence/Data Progress 

e. NCCES policies, procedures, 

practices, and indicators of success 

reflect commitment to diversity and 

inclusiveness as indicated by 

findings of external and internal 

reviews.  

The board continues to review and 

approve policies related to the operations 

of the school and the schoolôs 

commitment to diversity and 

inclusiveness.  In the 2009-10 AY 25 

policies directly related to diversity and 

inclusiveness were reviewed and 

approved by the board. 

Met 
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f. Response rate for the NCCES 

Annual Climate Survey of staff, 

students and parents increases by 

2% per year resulting in returns of 

at least 60%.  

In the spring of 2011, the Annual Climate 

Survey was completed by 78% of 

students and 85% of faculty & staff; due 

to technical difficulties, only 15% of 

families completed the Survey (although 

this was a random sample for purposes of 

data analysis).  

Partially 

Met 

g. 80% of NCCES students and 

parents agree or strongly agree that 

they personally feel safe in the 

NCCES learning environment as 

measured by the Annual Climate 

Survey. 

In the spring of 2011, 89% of students 

and parents described the school as Safe 

(67%) or Very Safe (22%).  (An 

additional 6% were ñNot Sureò.) 

Met 

h. 80% of NCCES students and staff 

actively participate in a clearly 

defined, democratic process for 

school-wide decision making as 

measured by voter participation in 

decisions requiring referenda. 

All students participate in the election 

three of their peers to student 

positions on the board of Trustees.  

The Collaborative Bargaining process 

includes school leaders, one board 

member and five staff members. In 

May 2010 the entire staff voted to 

approve the agreement for 

employment practices. This 

agreement has been carried into AY 

2011-12. 

The NCCES Pathways Committee met 

3 times this year with student, family, 

staff, and faculty representation to 

review and move forward several 

proposals.   

Met 

i. The demographic composition of the 

student body reflects the diversity of 

the sending districts as measured by 

comparing NCCES with U.S. 

Census data.  

 

 

School 

Entire 

Region

*  

Urban 

Part of 

Region

*  

White 71% 86% 78% 

African-

American 
5% 4% 5% 

Asian 1% 4% 4% 

Hispanic 

or Latino 
19% 9% 21% 

*  Source: U.S. 2010 Census Data 

Met 

 
NCCES shares with the outside community replicable models of effective practices 
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Measure of Success Evidence/Data Progress 

A. At least 5 NCCES staff shares some 

aspect of NCCES practices annually with 

educators and/or related professionals.  

At least 10 NCCES staff shared 

aspects of NCCES practices 

with other educators during the 

2010-2011 school year.  

Met 

B. NCCES maintains on the schoolôs website 
examples of replicable models of effective 

practices. 

The Course works pages on the 

schoolôs website contain many 

examples of replicable work.  

Met 

C. NCCES brings in at least 25 visitors 

annually to directly observe the work that 

is going on in the school. 

More than 30 visitors observed 

the school in action this year 

including, FSU education 

professors, charter school 

leaders from 6 central Mass 

charters, non-profit leaders, 

politicians and members of the 

local and state business 

community..  

Met 

 

Common School Performance Criteria Relating to Faithfulness to Charter 
 

Implementation of Mission, Vision, and Educational Philosophy 
  

In 2008, work was started on a new, 10-Year Strategic Plan and Vision Statement for North Central 

Charter Essential School (2008-2018). A committed group of students, teachers, administration members 

and community leaders met over a 9-month period to create a document that outlines our learning 

community goals and objectives. Thanks to the work of these individuals and the numerous community 

members who participated in small group focus sessions we have crafted a document that will guide our 

efforts for years to come. 

 

Vision 2007-2018:  We are an innovative public school that meets each and every student where they are 

as individuals and learners.   

 

We do what it takes to inspire passionate, creative leaders and life-long learners who achieve personal 

greatness, are prepared for the future and engage with and give back to the world. 

North Central Charter Essential School remains committed to its founding charter and the ten common 

principles of essential schools continue to guide our work. Three questions provide focus to improve 

outcomes for all students:  ñWhat is essential for students to know, understand, and be able to do?ò; ñHow 

do we know if they know it?ò and ñHow do we respond if students donôt know or already know it?ò    

 

NCCES is an Essential School that continues to use the 10 Common Principles to guide our work. The 

ongoing analysis of student level data allows the school to truly personalize the learning program for 

each student. Every six weeks student progress towards standards is assessed and changes are made to 

instruction, student placement in math classes and literacy and math interventions or enrichment classes.  

All NCCES students are expected to demonstrate mastery of all grade-level Learning Goals, clearly 

defined, vertically aligned standards for grades 7-12.  The Learning Goals identify what is most essential 

for studentsô ongoing success in school (or any next level of learning), formal & informal assessments, 

and life.  These Learning Goals apply to all students, and each studentôs progress toward mastery of the 

Learning Goals is monitored in Advisory through ongoing portfolio development and presented to 
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families twice each year.  Portfolios provide rich, meaningful feedback regarding each studentôs progress 

via multiple and varied forms of assessment. 

 

Advisory continues to serve as an important resource for students to ensure that each student receives 

ongoing academic advising; has opportunities to participate in school decision-making and culture-

building; has a communication loop between school and home; and is known well by at least one adult at 

school.  We continue to incorporate research-based curriculum with demonstrated effectiveness into 

Advisory in efforts to increase the protective factors and skills that each of our young people need to 

navigate the many, complex risk factors that they encounter all too regularly (according to the Youth Risk 

Behavior Survey [YRBS], the results of which inform our curricular decision-making).  The Make-It -

Right-Approach (MIRA), NCCESô developmental approach to behavior and discipline, was shared 

widely in 2010 and 2011 via our participation on two panel discussions facilitated by the Rennie Center 

for Education Research & Policy.  Many of the discipline strategies designed to keep students in school 

were outlined in the Centerôs most recent publication, Act Out, Get Out? Considering the Impact of 

School Discipline Practices in Massachusetts, and all are already actively employed at NCCES.  This 

approach reinforces the schoolôs commitment to diversity and creating a tone of decency and trust. 

 

Academic disciplines are integrated when possible. This integration facilitates studentsô development of 

background knowledge and improves their abilities to make meaningful connections across the many 

dimensions of their school (and outside) lives.  The benefits of inter-disciplinary learning, such as 

building studentsô vocabulary & schema while increasing student engagement, are being realized with the 

continued, collaborative mapping and evolution of cohesive, standards-based units of study that cross 

disciplines.  The Junior and Senior Projects continue to serve as capstone projects and requirements for 

graduation that truly help young people to use their minds well and demonstrate deep mastery of an 

essential question of their choosing. 

 

Implementation of the Governance/Leadership Stru cture 
 

Governance/Leadership: 

The NCCES Board of Trustees has been a visible and active member of the NCCES community with 

membership averaging 18 voting and non-voting members since the inception of the school. The board 

has been rigorous and disciplined in fulfilling its duties to oversee the mission of the school.  

 

The current composition of the board is quite representative of the NCCES community and the 

constituencies we serve. There are parent, student and staff representatives serving on the board, which 

has allowed the rest of the members to develop a keen appreciation for day-to-day school achievement, 

activities and issues.  Most recently the board has worked to reach out to community leaders, targeting 

outreach to individuals with specific beneficial areas of expertise.  In addition members agreed to serve in 

leadership roles in interim capacities as we built board level expertise.   

 

The Board meets monthly with every member participating. In February of 2011 Larry Casassa, a 27 year 

veteran of the city of Fitchburgôs planning department, became the chair of the board.  Larryôs leadership 

and deep expertise in governance, procurement laws and community development is making a very 

positive impact on the schools strategic plans to achieve its vision. 

 

The Executive Director reports directly to the board and as such,   the board thoroughly reviews the 

Executive Directorôs performance annually and works in collaboration with the Executive Director to set 

goals for the school and for her performance. 
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 Academic Program Success                                   .  
 

Accountability Plan Objectives and Measures Relating to Academic Program Success 

 
North Central Charter Essential School 2012 Accountability Plan Progress 
 

 NCCES Students think for themselves, use their minds well and master a limited 

number of essential skills and areas of knowledge. (Common Principles #1 and #2) 
 

 

 

     
 

 
NCCES curriculum is aligned with standards from the MA Curriculum Frameworks and is 

effectively implemented in the classroom. 
 

Measure of Success Evidence/Data Progress 

o 100% of NCCES students pass 

ELA and Math MCAS by 

graduation 

100% of graduates of the classes of 2010 and 

2011 passed ELA and Math MCAS prior to 

graduation 

MET 

o NCCES makes Annual Yearly 

Progress each year.  

A summary of progress toward AYP in Math 

CPI and ELA CPI can be found in the graphs 

below and in section 2.2.a. of this document.  

MCAS data analysis can also be found in 

section 2.2 of this report and on the DESE web 

site. 

Awaiting  

2011 

MCAS 

results 

o 90% of students successfully meet 

eligibility requirements for 

promotion/ Gateway at the end of 

8
th
 and 10

th
 grades. 

93% of students met eligibility requirements 

for promotion (Gateway) at the end of 8
th
 and 

10
th
 grades for the 2009-2010 school year.  

96% did so for the 2010-2011 school year.  

MET 

o 100% of NCCES graduates 

demonstrate mastery of higher order 

skills through successful completion 

of the Senior Project. 

100% of NCCES graduates successfully 

completed Senior Project. 
MET 
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Measure of Success Evidence/Data Progress 

100% of NCCES courses are aligned with 

standards from the state frameworks. 

100 % of courses are aligned to the state 

frameworks as documented by 

curriculum maps. 

MET 

100% of NCCES teachers from all subject 

areas adopt and ensure mastery of ELA 

and/or math standards from the state 

frameworks as measured by analysis of 

student progress on common formative 

assessments. 

100% of teachers in all subjects adopted 

ELA or Math standards.  The school 

completes common formative 

assessments in math, science and ELA 

annually. 

MET 

 
 

NCCES students transition successfully from NCCES to a post-secondary program of study, 

employment and/or an organized service program. 
 

 

NCCES students are well prepared for success in post-secondary educational programs, 

employment, and/or participation in an organized service program as determined by data collected 

from biennial alumni surveys. 

 

 

 

 

Measure of Success Evidence/Data Progress 

90% of NCCES graduates are accepted to at 

least one post-secondary program. 

95% of members of the Classes of 2010 

and 2011 were accepted to at least one 

post-secondary program. 

MET 

95% of NCCES graduates are enrolled in a 

post-secondary educational program, 

employed, and/or participating in an organized 

service program by the fall following 

graduation. 

98% or more of the class of 2009 was in 

college, employed or participating in 

service programs in the fall following 

graduation. 

 

MET 

Measure of Success Evidence/Data Progress 

90% of NCCES alumni are enrolled in a post-

secondary educational program, employed, 

and/or participating in an organized service 

program as determined by a biennial survey of 

alumni. 

Survey response rates are insufficient to 

determine this measure. 
unknown 

90% of NCCES alumni indicate that they agree 

or strongly agree that they are well-prepared 

for post-secondary educational programs, 

employment, and/or participation in an 

organized service program as determined by a 

biennial survey of alumni.  

Survey response rates are insufficient to 

determine this measure.  

*this survey was conducted for the 

first time in 2008 with a 45% 

response rate and was conducted 

again in 2010 with a 28% response 

rate. 

unknown 
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Common School Performance Criteria Relating to Academic Program Success  
 

Massachusetts Comprehensive Assessment  
 

NCCES student MCAS performance has improved over the term of the charter in all areas. The following 

graphs show recent CPI progress in science, technology & engineering; math; and ELA. 

 
 

 
 

 

The table below displays the progress over time of the most recent four classes of test takers on the ELA 

MCAS Tests.  It is noteworthy that NCCESô 10th grade CPI for ELA exceeded the state average in 2009 

and 2010, as shown below (Classes of 2011 and 2012).   
 

NCCES ELA MCAS Composite Performance Index (CPI) by Classes Over Time  

 NCCES  
Grade 7 CPI  

NCCES  
Grade 8 CPI  

NCCES  
Grade 10 CPI  

State Avg 
Grade 10 CPI Diff 

Class of 2009  (CPI not calculated) (CPI not calculated) 81.6  87.9  -6.3 

Class of 2010  82.1  85  89.8  90.3  -.5 

Class of 2011  75.4  86.8  93.9  92.2  1.7 

Class of 2012  69.7  85  95.3  91.9  3.4 

Class of 2013 73.2 84.2 94.4 not yet available  
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NCCES met the improvement target for AYP in math in the aggregate and all subgroups in 2010.  The 

table below displays the progress over time of the most recent four classes of test takers on the Math 

MCAS Tests. It is noteworthy that NCCESô 10th grade CPI for mathematics exceeded the state average in 

2010, as shown below (Class of 2012). 

 
 

NCCES Math MCAS Composite Performance Index (CPI)  
by Classes Over Time  

 NCCES  
Grade 7 CPI  

NCCES  
Grade 8 CPI  

NCCES  
Grade 10 CPI  

State Avg 
Grade 10 CPI Diff 

Class of 2009  (CPI not calculated) (CPI not calculated) 77.9 85 -7.1 

Class of 2010           n/a 47.9 83.2 86.7  -3.5 

Class of 2011  46.7 53.2 74.5 88.1  -15.6 

Class of 2012  61.4 62.9 89.6  88.8  .8 

Class of 2013 54.3 86.7  not yet available not yet available  
 

The table below displays the progress over time of the most recent four classes of test takers on the 

Science MCAS Tests.  It is noteworthy that NCCESô 10th grade CPI for science exceeded the state 

average in 2010, as shown below (Class of 2012). 
 

NCCES Science Composite Performance Index (CPI)  
by Classes Over Time  

 
NCCES  

Grade 8 CPI  
NCCES  

Grade 10 CPI  
State Avg 

Grade 10 CPI Diff 

Class of 2009  (CPI not calculated) (CPI not calculated)  (CPI not calculated)  n/a 

Class of 2010  54.5   76 79.8 -3.8 

Class of 2011   51.9 79.1  83.1 -4 

Class of 2012  64.8  86.3 84.6 1.7 

Class of 2013 61.9 not yet available not yet available  
 

When ñtrue cohortsò of students (those who have been with NCCES since grade 7) are assessed, gains 

shown in achievement on both the Math and ELA MCAS tests are quite compelling.  ñTrue Cohortò data 

are shown below for MCAS ELA test-takers for the last three years. 
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ñTrue Cohortò data are shown below for MCAS Math test-takers for the last two years.   

(Data for MCAS Math 2011 is not yet available.) 
 

 
 

In addtion, NCCES has had a significant impact on closing the achievment gap between low income and 

non-low income students, as demonstrated by most recent data for our 10
th
-grade test-takers: 

 

 

 
 

Since many of our students (approx. 60%) come from Fitchburg, we are looking at trends to determine 

our growth in comparison to this district.  Most recent data is displayed below.  
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We are encouraged by the upward trend of our Student Growth Percentiles, which indicate that the longer 

students remain at NCCES, the more significant their growth.  Please see the table below.   
 

Median Growth Percentiles 
Source:  MA DESE, Data Warehouse 

 2008 SGP 2009 SGP 2010 SGP 2010 SGP   
Low Income 

Grade 7 - ELA 30 36 20 26 

Grade 7 - Math 34 39 33 31 

Grade 8 - ELA 44 38 46 42 

Grade 8 ï Math 32 33 45 44 

Grade 10 ï ELA* n/a 56 71 n/a 

Grade 10 ï Math* n/a 43 70 n/a 

All Grades - ELA  44.5 45       

All Grades - Math  37.5 50  
 

Summaries of NCCES outcomes for each required AYP target for the past two years are below, followed 

by a summary of historical NCCES AYP Data: 

 

Targets Met:  NCCES AYP 2009    Source: MA DESE 

Student Group 
TEST PARTICIPATION  

Performance or 

IMPROVEMENT  
Graduation 

Rate 
ELA  Math ELA  Math 

Aggregate  Yes  Yes  Yes No Yes  

Low Income  Yes Yes  Yes Yes   Yes 

White  Yes Yes  Yes  Yes  Yes 

 

Targets Met:  NCCES AYP 2010    Source: MA DESE 

Student Group 
TEST PARTICIPATION  

Performance or 

IMPROVEMENT  
Graduation 

Rate 
ELA  Math ELA  Math 

Aggregate  Yes  Yes  No Yes Yes  

Low Income  Yes Yes  No Yes   Yes 

White  Yes Yes  No  Yes  Yes 
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NCCES Leaders also monitor trends in MCAS data, including data associated with comprehension and 

writing (Open Response, Topic Development, Conventions), to inform program development. A 

depiction of how this data is directly tracked to the NCCES improvement plan (see next section, 2.2.b.) 

may be found in the Appendix:  Reading and Writing Proficiency Trend Data.   

 

Analysis of these targets and measures demonstrates that students enrolled at NCCES, regardless of (low) 

skill level upon entry, consistently make significant progress over time at NCCES.  Indeed, as 

documented in a September, 2010, press release from the Patrick-Murray administration, NCCES ranked 

7
th
 in the state for ñhigh schools with the biggest combined increase in the percent of students scoring 

Proficient and Advancedéup 2 in ELA; up 14 in mathò  (source: MA DESE web-site; Press Release 

Archives). 

 

MCAS data for the last four years show a trend of upward student achievement that is very encouraging.  

Please see MCAS Annual Comparisons, from the MA DESE web-site, in the Appendix. 

 

Other Achievement, Improvement, and Assessment Measures 
 

NCCES has clearly identified ñpower standardsò, referred to internally as ñLearning Goalsò.  (These can 

be found in the Appendix [NCCES Grade Level LEARNING GOALS:  Vertical Alignment 2010-2011] 

and on the walls of each NCCES classroom and common area.) Through portfolio development, students 

demonstrate mastery of 12-15 essential grade-level Learning Goals that are vertically aligned, spiraling 

from grade 7 up to the standards of the capstone Senior Project.  All NCCES courses are aligned to the 

MA Frameworks and the grade-level Learning Goals ñumbrellaò these state standards. 

 

NCCES has an astonishingly simple ï or FOCUSSED ï plan for student achievement.  We believe that a 

relentless, unwavering, laser-like focus on four fundamental goals of learning will result in powerful 

achievement for all students.  We consider our four essential targets for teaching and learning to be the 

foundation upon which all learning occurs: 
 

Fundamental Goal #1:  All students will be proficient READERS of grade-level or higher 

content. 
 

Fundamental Goal #2:  All students will be proficient WRITERS of grade-level or higher text. 
 

Fundamental Goal #3:  All students will be proficient MATHEMATICIANS, with grade -level 

or higher problem-solving, reasoning, and computational skills. 
 

Historical Adequate Yearly Progress (AYP) Data ï Summary  Source: MA DESE 

 2007 2008 2009 2010 

NCLB 

Accountability 

Status 

Performance 

Rating 

Improvement 

Rating 

ELA  

Aggregate No Yes  Yes  No  Restructuring 

Year 1 - 

Subgroups 

High No Change 
All 

Subgroups 
No No  Yes No 

Math Aggregate Yes No  No Yes 
Restructuring 

Year 2 
Moderate On Target 
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Fundamental Goal #4:  All students will THINK, CARE, and ACT. 
 

Accordingly, the school improvement plan calls for ongoing analysis of data points that measure progress 

(student, classroom, grade level and whole school) on these four fundamental targets. Ongoing analysis of 

these targets (and the benchmarks to them) results in immediate programmatic adjustments in teaching 

and learning in response to the data.  Following are summaries of most recent work related to assessment 

of these fundamental focus areas for student achievement.  

 

Fundamental Goals #1 and #2:  Reading and Writing ï Internal Assessments at NCCES 
 

NCCESô collection of initial assessment data facilitates our provision of immediate and highly 

personalized instruction for all students.  Results of the GRADE test of reading comprehension and the 

Test of Silent Contextual Reading Fluency [TOSCRF] (administered to all students upon entry and 

annually thereafter) show that on the first day of 7
th
 grade, the range in reading skills of students is more 

than eight years; many students are achieving significantly below grade level (4-6 years of lag).  Other 

assessments, including word-level diagnostics, are administered by trained Learning Specialists to 

students identified as reading below grade level; in the 2010-11 academic year, these tests were 

administered to 117 students (27 % of total population).  Please see the Appendix for a depiction of our 

well-defined Reading Diagnostic Tree. 

 

In order for achievement gains of students presently performing below grade level in literacy to be 

significant with regard to moving toward grade level, many students need more time (e.g., double dosages 

of instruction) to demonstrate ñcatch-up growthò, progress beyond the expected year of growth in one 

academic year.  Most recently, we have plugged the detailed data of all below-grade-level students in to a 

formula for ñcatch-up growthò to calculate the number of minutes a student must spend in rich literacy 

instruction daily in order to make necessary progress toward grade level achievement.  This information is 

then used to immediately design and implement remedial programs and course schedules for these 

students (in addition to the literacy-rich, differentiated ELA and humanities curricula in which all students 

are already enrolled).   

 

All NCCES ELA teachers administer 2-4 benchmark assessments to every student throughout the 

course of the school year.  The results of these assessments are then analyzed in follow-up data team 

meetings with the teacher, ELA Team Leader and the Principal, who discuss and determine next steps for 

immediate response to student learning needs. 

 

Another important source of reading and writing data is student performance on the SAT.  NCCES has 

made progress in increasing the number of students who take the SAT, has significantly increased the 

number of low-income test-takers, and continues to analyze results to inform program development and 

improvement.  
  

In response to SAT results analysis, the NCCES team of ELA and social studies teachers (the Humanities 

Team) has worked diligently to create a school-wide rubric for essay writing to ensure clarity and 

consistency of standards across all grade levels.  Grade level ñanchor papersò (exemplars of mastery) will 

continue to be identified through the Humanities Team work and through cross-disciplinary Critical 

Friends Groups.  

 

NCCES Leaders also monitor grade level reading and writing proficiency trend data to inform program 

development.  Please see the Appendix for Reading and Writing Proficiency Trend Data.  Results of 

internal and external (e.g. MCAS) assessments consistently demonstrate that students enrolled at NCCES, 

regardless of (low) skill level upon entry, make significant progress over time at NCCES. 
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Fundamental Goal #3: Mathematics - Internal Assessments at NCCES 
 

Results of initial assessments (Prentice Hall Math Skills Assessment, Math Course Placement 

Assessment) of all incoming students consistently demonstrate that the majority of students entering 

NCCES are performing below grade level in mathematics; many are achieving significantly below grade 

level (4-6 years of lag).  NCCESô collection of initial assessment data facilitates our provision of 

immediate and highly personalized interventions for students.  In order for achievement gains of our 

middle school students in mathematics to be significant with regard to moving toward grade level, many 

students need more time (often with daily double dosages of instruction) to demonstrate mastery in math.   

 

Over the past three years, NCCES has come to rely on two internal assessments, administered twice per 

year. Results of the NCCES Algebra Exit Exam (developed internally) and the Prentice Hall Inventory 

Test are used to identify students in need of math interventions and to aid the math department in placing 

students into appropriate level math classes.  Data analysis occurs annually to determine how these tests 

function as predictors of MCAS scores.  

 

All students in grades 7-10 are initially screened with the Prentice Hall Inventory, a diagnostic test 

assessing students in eight math skill areas, covering foundational and pre-algebra skills.  The first four of 

these skills align, for the most part, to material covered in the 5
th
 and 6

th
 grade Massachusetts Curriculum 

Frameworks.  These basic skills are necessary for student success in pre-algebra and algebra.  Test results 

are used to aid the math department in placing new students into an appropriate level math class and to 

identify students in need of intervention.  Students with gaps in skills are enrolled in a High School Prep 

Math class 2-4 times per week in addition to their primary math class.  The Prentice Hall program 

provides for ongoing assessment; and students complete the program when they demonstrate mastery of 

all skills through the post-test.  Of the 54 students who entered 7
th
 grade at NCCES in September, 2010, 

only 5% earned a score of 75% or better on this test of basic math skills.  By May 2010, 38 of these 

students (70%) had demonstrated mastery of basic skills and ñtested outò of the program. 

 

In addition to weekly, in-class assessments, all NCCES math teachers administer 5 in-class benchmark 

assessments and 2 school-wide open-response benchmark assessments (administered in science class) 

to every student throughout the course of the school year.  The results of these assessments are then 

analyzed in follow-up data team meetings with the teacher, Math Team Leader and the Principal, who 

discuss and determine next steps for immediate response to student learning needs.  This system of 

frequent and timely response to student data has resulted in some of the most powerful work we have ever 

done, and it now serves as a model of ongoing assessment and data analysis for all content areas at 

NCCES. 

 

The Algebra Exit Exam is administered to all new students and at the end of the school year to all students 

enrolled in a level 1 algebra class and/or a geometry class.  The trend of the achievement of students 

enrolled in Algebra and Geometry at NCCES, shown in the table below, is extremely encouraging. 
 

Average Scores of Algebra Exit Exam by Course Enrollment and Year 

Algebra Exit 
Exam  
June 
Administration Year 

OVERALL 
TEST 

Score % 

Total 
Arithmetic  
Score % 

Total 
Algebra 
Score % 

Algebraic 
Operations % 

Graphing 
Linear 

Functions % 

Geometry 
Students 
 

2008 43.2 61.1 32.8 37.1 19.4 

2009 45.7 65.2 36.1 38.7 31.4 

2010* *Note: The 2010 test was a different format. 



2010-2011 NCCES ANNUAL REPORT     

 
ONE OAK HILL ROAD       FITCHBURG, MA  01420   

          Phone:  978 345-2701    Fax: 978-345-9127     e-mail: info@ncces.org     www.ncces.org        

  

 Page 19 of 43 

 

2011 60.3 75 53 53 53 

Algebra 1 
Students 

2008 41.3 55.6 32.2 27.3 45.7 

2009 49.3 66.9 40.6 34.4 51.6 

2010* *Note: The 2010 test was a different format.  

2011 70 83 63 59 72 

 
NCCES also analyzes Student Growth Percentiles by course/teacher.  (NCCES is small, so one teacher is 

fully responsible for one or two math courses.)  Most recent data for middle school students is depicted in 

the table below.  This information informs planning, professional development, depth of student item 

analysis, and programmatic decision-making. 
 

 
 

Another important source of reading and writing data are student performance on the SAT.  NCCES has 

made progress in increasing the number of students who take the SAT, has significantly increased the 

number of low-income test-takers, and continues to analyze results to inform program development and 

improvement. 
 

 
 

Fundamental Goal #4: Think, Care, Act Internal Assessments at NCCES 
 

In addition to academic performance analysis, the schoolôs Student Services Team (SST) monitors and 

analyzes critical data related to studentsô behavior and needs. The SST is led by the Dean of Students and 

is comprised of the Director of Special Education, two School Counselors, School Nurse, Registrar, and 

the Assistant to the Dean.  The SST uses a ñData Dashboardò to collect and analyze the following data:  

Nurse Referrals (visits, medications, and dismissals), School Counselor sessions (categorized by purpose 

of session), behavioral referrals and interventions, special education meetings, attendance, and 

withdrawals.  The most recent SST Data Dashboard (Semester 2, June, 2011), used to inform decision-

making and development, may be found in the Appendix. 

 

North Central Charter Essential School continues its urgent charge to do whatever it takes to ensure 

student achievement, including ñcatch-up growthò when necessary.  We continue to build programming 

that allows us to make immediate and meaningful changes - at the individual student, classroom, grade, 

and/or school-wide levels - in direct response to ongoing analysis of student learning. 
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Curriculum : Standards-Based Teaching and Learning 
 

NCCES continues to make significant progress in developing its school-wide cycle of coherent 

curriculum, instruction and assessment in efforts to impact the achievement of every student.  This cycle 

simply ensures that learning goals/standards are prioritized, that assessments measure student progress 

toward mastery of these essential learning goals/standards, and that instruction is continuously informed 

by ï and adjusted in response to - the results of these ongoing assessments.  Below is a visual 

representation of this cycle of coherence:  
 

 
 

NCCES has identified ñessentialò or ñpowerò standards at each grade level (Learning Goals), and these 

Learning Goals spiral from grades 7 through 12, ensuring vertical alignment of learning of that which is 

considered most essential for students to know, understand, and be able to do.   NCCES continues to 

report student progress using standards-based language, and we have continued to support familiesô 

understanding of these standards through dissemination of The NCCES Guide to Grading and Reporting 

via our initial ñMeet and Greetò Advisor/Student/Family Conferences.  All (100% of) NCCES courses are 

aligned to Massachusetts state frameworks, as documented electronically via curriculum maps (using 

Understanding by Design (Wiggins & McTighe), or ñbackwards designò, format).  The alignment of 

every course to the frameworks facilitates continued cross-discipline planning at each grade level as well 

as horizontal and vertical analysis of the standards-based curriculum. 

 

Instruction : Informing Practice with Data ï Responding Swiftly 
 

The close of the 2010-2011 school year marked the fourth year of ñThe NCCES Data Integration 

Projectò, an undertaking initiated in 2007 for the purpose of impacting the achievement of every student 

in observable and measurable ways. Data analysis now informs all programmatic decision-making at 

North Central Charter Essential School.  Our systems for organizing, disseminating, and analyzing our 

multiple and varied sources of data are centralized and well defined.  These systems honor all studentsô 

efforts to ñshow what they knowò, as well as their teachersô work to improve student achievement, by 

providing for: 
 

 Ongoing professional development to staff related to all forms of assessment, standardized test 

administration, data analysis, and informing practice with data; 

 Initial assessment (during the summer and as needed) of every incoming studentôs skills in 

reading and mathematical problem-solving to ensure development of highly personalized 

course offerings in direct response to studentsô needs; 

 Systematic (benchmark) assessment of student progress toward mastery of defined standards 

in ELA, mathematics, and science; 

 Assessments that are multiple, varied, and sequenced;  
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 Collaborative analysis of assessment results to inform student placement in a tiered system of 

interventions that respond to diverse student needs for remediation (ñhole fillingò) and/or 

enrichment; 

 Analysis of data at the student, classroom, grade, and school levels; 

 Communication with students and families regarding individual student achievement. 

 

NCCES leaders believe strongly that small class size facilitates the personalization of learning and adds 

value to the time available during the school day to attend to each studentôs unique needs.  In keeping 

with this priority, NCCES maintained its commitment to small class size (averaging 16 students per class) 

despite the reality of very challenging national and state economies.  

 

As data drives curriculum development and delivery of instruction in timely response to student needs, 

High School Prep (HSP) continues to be the first class of the day for all 7
th
 and 8

th
 grade students.  During 

this time, all middle school teachers offer highly personalized classes that meet each student at skill level 

in their areas of most urgent need(s).  Intentionally structured to support all studentsô transition from 

home to the school day, HSP responds directly and immediately to student assessment results by targeting 

each studentôs skill development through ñdouble dosagesò in the areas of math, reading, writing, 

organization, and/or test preparation.  Students who already demonstrate grade-level skills are challenged 

to extend their learning through literacy- and numeracy-rich enrichment courses, such as art, Spanish, 

Robotics, the Civil War, or other courses whose content is driven by survey of student interests. 

 

Perhaps the tiers of instruction and intervention at NCCES may be best illustrated through a recent 

example:  In the fall of 2010, reading assessments indicated that 117 students were significantly below 

grade level in reading comprehension and/or fluency.  A team of educators (including the Principal and 

two Reading Specialists) analyzed student level data to inform development of the master schedule in 

response to needs; some students were strategically grouped so that teachers could plan instruction with 

particular needs of these students in mind; learning specialists were strategically deployed to provide 

inclusion support and specialized instruction in a number of regular education classes; students with needs 

at the word and sentence level were provided with small-group, specialized instruction; many students 

were placed in High School Prep in order to receive additional time and support with their learning; 

student progress was monitored through ongoing data analysis and adjustments were made accordingly.   

 

When mid-year data indicated that approximately 50 students would benefit from more specialized 

instruction in reading (to improve comprehension and/or fluency), we adjusted staffing accordingly, 

hiring two paraprofessionals to continue the provision of inclusion support so that learning specialists 

became available to provide more highly specialized, targeted instruction (in addition to studentsô 

literacy-rich English classes).  If a student did not demonstrate effective progress, a number of action 

steps may have been initiated (e.g, a Grade Level Team ñKidTalkò [a teacher-friendly functional 

behavioral assessment protocol], further diagnostics, provision of adjusted instruction). 

 

Our teachers offer extension of the school day to students by ñassigningò themselves to each day of the 

week, ensuring that students on each grade level may receive after-school help on any given day (except 

on some Fridays). We will continue to work to grow our after-school support program and to monitor its 

effectiveness.  In addition, in 2010-2011 we piloted the Science & Math Education Resource Center 

(SMERC).  Staffed by NCCES teachers on a volunteer basis, students in grades 9 & 10 received 

academic support in math and science during the Advisory/lunch rotation during the middle of the school 

day.  The Center was typically filled to capacity on any given day, and both students and teachers 
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attributed student gains in math and science to the extra time and support available during these sessions.  

Our next step is to replicate this model in the middle school.  

 

Classroom and School Environment  
 

Advisory:  The ongoing analysis of student level data allows the school to truly personalize the learning 

program for each student. Student progress towards standards is formally communicated every six weeks; 

adjustments to instruction and student placement are made accordingly.  All NCCES students must 

demonstrate mastery of all grade-level Learning Goals: clearly defined, vertically aligned standards for 

grades 7-12.  The Learning Goals identify what is most essential for studentsô ongoing success in school 

(or any next level of learning), formal & informal assessments, and life.   

 

These Learning Goals apply to all students, and each studentôs progress toward mastery of the Learning 

Goals is monitored in Advisory through ongoing Portfolio  development; portfolios are formally reviewed 

with families twice each year.  Portfolios provide rich, meaningful feedback regarding each studentôs 

progress via multiple and varied forms of assessment.  

 

Every student completes a 10-question survey twice per year; the items of which track directly to the 

three purposes of Advisory (Personalization, Academic Advising, and School Governance and Culture).  

These data are used to inform professional learning and programmatic decision-making.  Studentsô most 

recent responses to the Advisory Survey, in percentages of response, are shown here. 
 

NCCES has a very comprehensive Employee Handbook that clearly defines the organizationôs board-

approved policies.  The NCCES Student Handbook reviews the expectations of each member of the 

school community to maintain an environment that is safe, orderly and supportive.  Both documents 

contain the policies and structures that ensure the classroom and school environment is orderly, supports 

the goal of student understanding and mastery of skills, and is consistent with the schoolôs mission.  

 

Making It Right ï a developmental approach to behavioral intervention: To ensure that individuals 

uphold their responsibilities as members of the school community, behavioral expectations are clearly 

defined (in the NCCES Student Handbook and in daily practice).  The response when these expectations 

are not met is also clearly defined and commonly referred to as ñMIRAò ï the Make It Right Approach. 

Built upon a philosophy of discipline developed by NCCES faculty members several years ago, MIRA is 

a developmental, skill-building, strengths-based response to behavior and discipline.  Students at NCCES 

are held accountable for the choices they make, and they are provided with the support they need to ñfix 
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mistakesò, to restore relationships and to make things right.  Every time we make an intervention that is 

restorative in nature, we invest in social capital and strengthen our culture. 

 

ñDisciplineò in school is an opportunity to help a student learn a set of skills with direct supervision.  We 

know that supporting all studentsô development of healthy behavior patterns takes a commitment to 

consistency, a community rich in opportunities for its members to have their basic needs met, and a 

clearly defined and implemented code of conduct.    

 

Athletics:  NCCES has a vibrant, mission-driven athletics program that served 133 students (33% of the 

entire student population) in the 2010-2011 school year.  All students are encouraged to participate in the 

NCCES athletic program, and teams are open to anyone who wishes to play; there are no try-outs. Every 

NCCES coach promotes academic, social, and athletic development by striving to embody the schoolôs 

Athletic Mission Statement:  The North Central Charter Essential School is a public school where 

students are known personally, challenged intellectually, and expected to participate actively. Guided by 

its commitment to diversity and inclusiveness, the school seeks to send graduates into the world who think 

for themselves, care about others, and act creatively and responsibly. 
 

After School Clubs, Drama, Year Book & Science Clubs: 

NCCES has a tradition of after school clubs led by teachers and students.  The NCCES Drama club 

produces three plays per year and engages roughly 50 students throughout the year.  Clubs include 

Yearbook, Magic, Destination Imagination and a Rube Goldberg club, a service club, computer 

programming club, and a LGBT support club. 
 

Diverse Learners   
 

NCCES continues to meet the needs of very diverse learners.  Twenty-two percent of NCCES students 

have identified learning disabilities and receive special education services. A Coordinated Program 

Review was completed in 2010 and the school is in complete compliance with all 48 special education 

regulations, ELL and Civil Rights requirements.  This accomplishment speaks to our insistence that 

every child that comes into the school is held to high expectations and provided with the supports they 

need to meet or exceed those expectations. 

 

NCCES is working to enhance its expertise in English Language Learner education.  Every teacher who 

had not yet completed ñCategory 1ò training did so in June, 2011; training for all teachers who have not 

yet completed Categories 2, 3, and 4 is scheduled.  At least two staff members from our school are trained 

in all four categories to provide support in classes with our LEP students. These teachers are strategically 

placed in specific classes containing Limited English Proficient (LEP) students to consult and teach 

collaboratively with the general curriculum staff.  

 

Professional Climate 
 

Support, Supervision, and Collaborative Professional Development 
 

The commitment to Professional Development (PD) is extensive and allows teachers to be intentional in 

their lessons, cohesive on grade level and subject area teams, and to engage students in their work.  

Teachers and administrators participate in a minimum of 156 hours of scheduled PD time (the equivalent 

of 22½ of contractual work days) annually.  (New faculty members, participate in a 3-day orientation, 

completing a minimum of 180 hours of PD time.)  All scheduled PD focused on building school-wide 

capacity to improve student achievement. Almost half of NCCES faculty members have received 

intensive training by the National School Reform Faculty as Critical Friends Group (CFG) Coaches.  

These trained coaches co-facilitate 6-8 annual CFG sessions with all faculty and staff, leading 

collaborative improvement of all participantsô professional practice.  As planned, this framework resulted 
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in the cross-training of every NCCES faculty and staff member in the use of protocols and other 

structures to bring greater efficiency, organization, and meaning to our shared professional work time.  

NCCES continues to actively build an organization of leaders.     

 

Most recently, the Principal, Executive Director and two teachers have focused deeply on examining 

NCCES instructional practices through participation in the National Institute for School Leadership 

(NISL) training program at the Massachusetts Elementary School Principals Association, MESPA. One 

result of this work has been the NCCES Academic Leadership Teamôs identification of ñNon-

Negotiablesò, commitments sought from every adult to consistency of practices believed to be most 

essential for creating conditions that support student achievement. 

 

NCCES continues to employ a comprehensive system of performance appraisal and support, the purposes 

of which are to: 
 

 Provide formative and summative feedback on a teacherôs impact on the achievement of students;  

 Provide each teacher with specific supervisory feedback to answer the question, ñHow am I 

doing?ò 

 Provide each teacher with thoughtful reflections on her/his teaching in order to facilitate 

professional growth, document progress, and identify next steps for development; 

 Deepen each teacherôs understanding of the core competencies of distinguished teaching (using 

the Framework for Teaching); 

 Formally value the work of the teacher; 

 Inform administrative decision-making; and  

 Add to the ongoing conversation of a Professional Learning Community. 

 

All teachers receive support and/or feedback via Subject Area Leader observations and student feedback.  

A number of teacher feedback loops are also created via ongoing data team meetings (see section 2.2 d. 

[i].).  The structure of the Professional Development calendar provides for numerous and frequent (at 

least weekly) opportunities for teacher collaboration throughout the school year:  Subject Area Team 

meetings (20 per school year), Grade Level Team Meetings (20 per school year), and Critical Friends 

Group meetings (6-10 per school year).  In addition, teachers may initiate a request for, or provide, 

feedback through a number of other processes as well (Department/Group School Walk, Collaborative 

Peer Observations, outside Critical Friends Groups, additional Student Feedback).    

 

Depending upon individual needs, some teachers receive ongoing informal feedback and others receive 

both informal and formal feedback and support from peers, Subject Area Leaders, and the Principal.  

During the 2010-2011 school year, the ñsummativeò teacher assessment was a self-assessment that was 

custom designed (in alignment with the Framework for Teaching by Charlotte Danielson) by Subject 

Area Leaders.  The results of these self-assessments have already been, and will continue to be, analyzed 

by the Academic Leadership Team (ALTeam) for the purposes of  

 

The school has established a climate of purposeful learning and professionalism through many of the 

structures and practices described thus far and by eliciting ongoing feedback from teachers and staff 

regarding the efficacy and practicality of the professional learning in which they are engaged.  Rates of 

retention for school administrators, teachers and staff are very high.  Core leadership has remained stable 

for years.  In both 2010 and 2011, 95% of teachers invited to return have done so.  (Teachersô reasons for 

leaving were retirement, the decision to be at home with a child, and the choice to return to the field of 

scientific field research.) 
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Assessment and Instructional Decision-Making  
 

While a review of school-wide formative and benchmark assessments used to inform, guide and improve 

practice has been provided in previous sections, a quick summary of these is provided here: 
 

 Initial and annual (every spring) reading Assessments (GRADE, TOSCRF, TOWRE) 

 Initial and annual (every spring) math assessments (Prentice Hall Inventory, math entrance & exit 

exams) 

 Ongoing formative assessments in math (every week followed by teacher analysis) 

 Mathematics Benchmark Assessments (every six weeks followed by data team analysis) 

 Mathematics Open Response Benchmark Assessments (2 times per school year) 

 Formal, written reports of student mastery of content in all subject areas (every six weeks) 

 Formal, written reports of student work habits in all subject areas (every six weeks) 

 ELA Benchmark Assessments (focus on long composition and open response -  2 times per 

school year)  

 Prentice Hall math and appropriate literacy assessments administered by learning specialists 

(every six weeks for students in High School Prep; students schedules are built every 6 weeks in 

response to this progression) 

 Mid-Year and End-of-Year Portfolio Assessment of Learning Goals 

 
Program Evaluation 
 

All of our work is mission- and results- driven, and we have a multitude of systems and structures in 

place to regularly and systematically review the quality and effectiveness of the academic program.  

NCCES uses data effectively to evaluate the quality of its academic program.  The school institutes 

adjustments modifications swiftly, in direct response to qualitative and quantitative data that is 

continuously and intentionally sought.  A summary of these systems and structures follows: 

 

 Comprehensive, well-articulated system of internally developed, frameworks aligned, formative 

and benchmark assessments 

 Initial assessments of literacy and numeracy to inform development of each incoming 

studentôs academic program 

 Ongoing assessments of literacy and numeracy to inform ongoing development of each 

studentôs academic program 

 A defined system of Data Teams and Meetings in mathematics and ELA 

 Documentation of core curriculum, aligned to state standards, using an on-line (real time) 

curriculum mapping program (Rubicon ATLAS) which facilitates ongoing analysis of curriculum 

 Development of school-wide standards/rubric for essay writing  

 A tiered model of instruction that ensures all students progress in mastery of state students 

while meeting their present learning needs.  

 School-wide Data Dashboard (used to report the schoolôs progress to the Board of Trustees) 

 Student Services Team Data Dashboard 

 Well defined, school-wide Policies and Procedures ensuring a safe, orderly and supportive 

environment 

 Annual visits from External Critical Friends Groups , resulting in feedback and 

recommendations from community members with deep and varied areas of expertise 

 Academic Success Committee that reports to the Board of Trustees 

 Well defined, standards based system of support and supervision for teachers 
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 DESE Coordinated Program Review and Mid-Cycle Reviews 

 Extensive and deep analysis of MCAS data 

 Data-driven, developmental model of discipline, ensuring that students learn the skills necessary 

to Make It Right , build healthy relationships, and maximize opportunities for learning 

 A comprehensive, time-intense Professional Development plan, consisting of time for Grade 

Level Teams, Subject Area Teams, and Critical Friends Groups that facilitate teacher 

collaboration 

 Collection of data regarding shared classroom practices (e.g., whiteboard configuration) 

 Annual Climate Surveys for students teachers, staff, and families 

 Frequent analysis of formal Student Progress Reports (for content mastery and work habits) 

 Ongoing monitoring of student Portfolio assessment data  

 

NCCES will continue its charge and responsibility to do whatever it takes to ensure academic progress for 

each and every student. 

 

Organizational Viability                        . 

Accountability Plan Objectives and Measures Relating to Organizational Viability  

NCCES attracts enrolls and retains students from its region. 
 

Measure of Success Evidence/Data Progress 

NCCES maintains an enrollment level 

equal to or exceeding 90% capacity as 

defined by a yearly enrollment target as 

set by the Board of Trustees.   

Student enrollment has met or exceeded 

90% capacity as defined by BOT targets 

for the past three years 

MET 

NCCES maintains a waitlist equal to or 

exceeding 10% of the schoolôs 

population in grades 7 through 10. 

 Not Met 

 

 

NCCES fiscal management reflects sound practices that support fulfillment of its charterôs essential 

commitments.  (Common Principle #9) 
  

 

Measure of Success Evidence/Data Progress 

NCCES has sound financial practices as 

evidenced by yearly independent audits 

which include no significant negative 

findings. 

Annual audits during the charter term 

have found no significant negative 

findings. 

MET 

The NCCES actual and proposed 

annual budget is balanced, showing 

income equal to or greater than 

expense.  

See attached financial statements MET 

The NCCES Board of Trustees 

annually approves a balanced budget 

that supports the academic success of 

students. 

See narrative below MET 
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The NCCES Board of Trustees will 

secure a permanent home for NCCES. 

The Boardôs Facilities Committee is 

actively pursuing a permanent home for 

the school at 25 Newport Street in 

Fitchburg. 

On Track         

The NCCES Board of Trustees provides sound and effective governance to support and promote 

the schoolôs mission.  
 

Measure of Success Evidence/Data Progress 

The NCCES Board of Trustees and the 

school leader develop annual leadership 

goals which reflect the schoolôs mission 

and lead to further implementation of 

the school improvement plan and 75% 

of these goals are met annually. 

To be completed in September 2011 

 In previous years this school has met 

more than 75% of its goals. 

 

 

75% of NCCES Board members agree 

or strongly agree that the Board is 

meeting its governance responsibilities 

as measured by the Boardôs annual self-

assessment. 

To be completed by September 2011  

 

Common School Performance Criteria Relating to Organizational Viability  

Policy Development and Decision Making at NCCES 
 

The NCCES Board of Trustees Approved the Schoolôs Bullying Plan in 2011.  

 

NCCES is committed to gathering quantitative and qualitative data to inform decisions. For the fourth 

year in a row the Board of Trustees, along with the schoolôs Operations Leadership Team, used a data-

management tool called a ñdata dashboardò which tracks the success of prioritized objectives and metrics 

that can be tracked and updated every six weeks.  This tool outlines four critical goals for the school 

which map back to the three key measures used by the Charter School Office (Faithfulness to Charter, 

Academic Success and Organizational Viability).   

Complaints 
 

The board held several expulsion appeal hearings this year and in all cases voted to uphold the Executive 

Directors decisions.  There were no formal complaints filed against the school. 
   
Oversight  
 

The Board of Trustees is responsible for Hiring and evaluating the Executive Director.  This year the 

Executive Committee of the Board met to compile the evaluation based on Ms. Davolosô self reflection, a 

survey completed by the NCCES staff on Ms. Davolosô performance as well as the boardôs own 

understanding of her work.  Ms. Davolos meets regularly with Mr. Casassa, Ms. Kaldis, Mr. Harris and 

Mr. Howard to discuss strategy and plan board actions.   On June 13, 2011 the Board approved a three-

year contract for the Executive Director and Business Manager.  The Principal has also signed a three-

year contract.  This team has been in place since July 2007 and it is the boardôs intention to support their 

leadership and development as a team.  
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Board Planning 
 

After completing a strategic planning process in 2008-09, the board continues to focus itôs planning on 

specific three and five year goals related to three overarching goals of the plan.  

 ENSURE EXCELLENT PERSONALIZED INNOVATIVE EDUCAT ION 

 CREATE COMMUNITY PARTNERSHIPS FOR YOUTH DEVELOPMENT  

 BUILD A HIGH PERFORMING ORGANIZATION  

 

The Board met in January 2011 at Fitchburg State University to plan and reflect on the strategic plan.  Bill 

Flynn, former Mayor of Fitchburg who currently consults with businesses and organizations on their 

strategic plans, facilitated the retreat.  Andy Perkins, the former Chair of the Francis W. Parker Charter 

Essential School spoke to the board on the role of the board in fundraising. During the retreat the board 

set goals for the capital campaign, a marketing strategy and developed a plan for the boardôs role in the 

charter renewal process. 

 

Family Engagement  
 

The very comprehensive (over 70 questions), end-of-year School Climate Survey of students, teachers, 

and parents/guardians elicits extensive feedback that is used to assess and improve school climate (the 

degree to which the school is perceived to be safe and orderly), culture (the schoolôs norms, values, and 

beliefs/mission) and programs.  Student and parent/guardian results for two items from the 2011 NCCES 

Climate Survey related to climate and culture follow: 
 

 
 

 
 

*Due to technical difficulties, our Climate Survey was accessible for about ½ day during the time when 

parents/guardians came in to school for Portfolio conferences.  While the overall number of families represented is 

relatively small, it may be considered a truly random sample of the NCCES parent/guardian population. 

 


